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Abstract: Hy-Flex approach provides space for teachers and 
students to optimize their potential during the education 
process. Learning in primary schools requires a framework that 
can accommodate the mapping of learning needs, especially in 
Indonesia, with the diversity and demands of the proclaimed 
competencies. This research aims to formulate a microlearning 
framework in thematic teaching based on the Hy-Flex approach 
at the primary school level in Indonesia. This research uses a 
meta-synthesis research method with a meta-aggregation 
approach to research within the last 15 years. Data were 
analyzed by elaborating on topics, selecting research, 
categorizing findings and synthesizing themes to produce 
research answers. The results of this study reveal that the 
framework of microlearning is divided into three things: 
nature, characteristics, and methods. As a complement, this 
research also presents a sample of microlearning in grade 3. 
This research has an added value in the form of an acronym for 
microlearning characteristics (MAKOKODESI) and 
microlearning development methods (IKUT). This research 
recommends a number of studies that encourage the 
development of microlearning teaching materials in primary 
schools from grade 1 to grade 6. 

 

 

INTRODUCTION 

A number of terms in education are 

constantly evolving in line with 

developments in information 

technology. Hy-Flex is a development 

term for a hybrid learning approach 

(both synchronous and asynchronous 

offline and online integrated learning) 

and flexibility (learning through 

material) (Eyal & Gil, 2022). The Hy-Flex 

approach allows teachers and students 

to optimize their potential during the 
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educational process. As for Hy-Flex 

itself, it gives freedom to students to 

choose three possible choices formed in 

this Hy-Flex approach system: face-to-

face, virtual face-to-face, or 

asynchronous material. 

Hy-Flex as an approach even 

provides space for educational units to 

choose a learning approach with a 

certain basis (Wilson & Alexander, 2021) 

namely subjects, thematic, or integrated. 

This is in line with the changes to the 

Merdeka curriculum set by the 

government to improve the quality of 

education. The choice of learning 

approach is, of course, still in the 

corridor of the curriculum structure that 

is determined by adjusting the 

management of learning time. 

Furthermore, the curriculum structure 

refers to the main course containing the 

attribute for the profile of Pancasila 

students. 

Teaching in elementary schools 

(SD) is definitively carried out by 

teachers as agents who encourage 

students to learn. While learning is 

carried out by students as agents who 

experience the learning process. 

Teachers can optimize their role as 

facilitators in learning to students 

synchronously (face-to-face/virtual). 

Moreover, learning in elementary 

schools prioritizes integrating material 

with thematic concepts (Malawati & 

Kadarwati, 2017). This thematic 

teaching design is meant for primary 

school students to feel the learning 

experienced as a union. Of course, this 

is different from the primary school 

curriculum in Indonesia before 2013, 

which contained a number of 

quantitative subjects that had to be 

mastered. 

Without intending to forget the 

history of curriculum development, the 

determination of the SD curriculum in 

the last 15 years has taken two 

approaches. Learning approaches 

before 2013 were based on science, 

social studies, languages, mathematics, 

etc. Meanwhile, the learning approach 

from 2013 to 2022 will switch to 

thematic teaching concepts. In 2023, 

updating the curriculum will be based 

on readiness and reference to learning 

models that have been developed. As a 

result, in 2023 through Merdeka 

curriculum, the teaching approach gives 

freedom to students (Rahmadayanti & 

Hartoyo, 2022) through three choices: 

subjects, thematic, and integration. 

1
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The freedom to choose a teaching 

approach requires the fulfillment of a 

number of criteria that must be met. One 

of them is the readiness of the education 

unit to provide teaching technology aids 

which can be a learning management 

system (Learning Management 

System/LMS), likewise, with the use of 

Hy-Flex as a basic reference for learning 

approaches. Hy-Flex makes it easier for 

teachers to implement comprehensive 

learning for students. Of course, the 

teachers aim to meet the demands of 

graduate competencies stated in the 

school curriculum. In other words, the 

teacher not only prepares synchronous 

learning materials but also prepares 

students' learning potential material 

asynchronously. 

Indonesia, with the current learning 

system in primary schools, reveals 

various phenomena. Parents, as part of 

the stakeholders, are complaining about 

the quantity of materials that students 

must learn (Nuriana & Adelina, 2021). 

In line with that, the teacher admits that 

not all students have the same speed 

and ability to understand the material. 

However, the curriculum demands 

require teachers to provide learning 

material thoroughly to achieve 

predetermined competencies. Moreover, 

a number of other factors that also 

influence the learning process, such as 

limited parental support, effortless 

school support, and other obstacles, can 

impact unoptimized student learning. 

The phenomenon regarding 

learning barriers is trying to be 

answered by a number of studies. 

Several studies have developed from 

the point of view of learning media 

packaged through smartphone 

applications (Ningrum & Prastowo, 

2022) android-based learning media 

(Bala & Wardani, 2022), animated 

videos (Adri et al., 2020), textbooks 

(Pratiwi, 2020) story books based on 

local languages (Makarim et al., 2018), 

comics (Amelia, 2018), educational 

games (Fantiro, 2018). These studies do 

partially answer the barriers to learning. 

The problems in primary schools, of 

course, require another framework for 

identifying the matters. Then by the 

framework, research related to teaching 

learning in primary schools will have a 

direction. 

Therefore, learning in primary 

schools requires a framework that can 

accommodate the mapping of learning 

needs, especially in Indonesia, with the 

1
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diversity and competency demands 

proclaimed by the government as an 

effort to equalize national education. 

The formulation of the framework 

requires a basic learning approach 

model that supports the flexibility of the 

learning process. 

Formulating a learning framework 

to map problems in primary schools can 

be done by outlining macro, meso, and 

microlearning. All three will provide a 

complete picture of educators and 

researchers describing the problem. If 

the problem is easily identified, then 

solving the problem will be dealt with 

faster. 

In particular, this study focuses on 

sections of microlearning, given related 

research microlearning aligned with the 

needs of the independent curriculum. 

So far, the top research 

microlearning has revealed the stages of 

production of teaching materials (Ariani 

et al., 2022) which are carried out in 

tertiary institutions with a number of 

media formats (Nugraha et al., 2021). In 

addition, the basic use of 

microlearning in developing learning 

has been carried out at the junior high 

school level for science subjects 

(Adhipertama et al., 2020) and for 

mathematics subjects (Simanjuntak & 

Haris, 2023). 

Based on the information above, 

research regarding the microlearning 

framework, especially in Indonesia, has 

never been done at the primary school 

level. Moreover, existing research is still 

about using technology in packaging 

learning materials. In this regard, the 

position of this research has a novelty in 

the form of microlearning mapping in 

primary schools. Therefore, this study 

aims to formulate a framework for 

microlearning in thematic teaching 

based on the Hy-Flex approach at the 

elementary school level in Indonesia. As 

a sample, spread microlearning using 

thematic teaching in grade 3. 

METHOD 

This study uses a meta-synthesis 

research method with a meta-

aggregation approach to research in the 

last 15 years (2008–2022). The synthesis 

research method is included in the 

qualitative research approach to 

analyze across qualitative studies 

(Erwin et al., 2011). There are two 

approaches to meta-synthesis in 

implementing the method, namely 

meta-ethnography, which aims to 

uncover new theories, and meta-

1
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aggregation, which categorizes findings 

based on conceptual research.  

The subject of this study was 

research from 2008 to 2022. Data were 

analyzed by elaborating on topics, 

selecting research, categorizing 

findings, and synthesizing themes to 

produce research answers (Pigott & 

Polanin, 2020). Testing the validity of 

the results is done by triangulation of 

sources. In other words, any findings 

are referred to other article sources. 

In answering the research 

questions, the formulation of the 

framework is answered by revealing the 

meta-synthesis conclusions from a 

number of articles. As for a more 

detailed formulation, the formulation of 

distribution is used based on the lesson 

plan in grade 3 from several schools in 

Java (10 schools), Sumatra (3 schools), 

Nusa Tenggara (1 school), and Papua (1 

school). 

RESULT & DISCUSSION 

Result 

The following in figure 1 is a 

framework formulation of 

microlearning in primary school 

consisting of nature, characteristics, and 

methods. The nature of microlearning 

gives an overview of what 

microlearning in primary school is 

through its definition and philosophy. 

The characteristics of microlearning are 

namely MAKOKODESI: Mandiri (self-

contained), Kontinu (reusable), Kolektif 

(can be grouped into larger), Deskriptif 

dan Informatif (Descriptive and 

Informative) (figure 2). Last, the method 

has steps based on Indonesian acronym 

IKUT, namely Identifikasi 

(identification), Kategori (category),     

Urai (analysis), and         Transform 

(transformation) (figure 3). This method 

is the initial basis of the framework to 

facilitate teachers in creating 

microlearning.  

  

Figure 1 Framework of Microlearning 

 
Figure 2 Microlearning Characteristics 

 

Microlearning

Nature

Definition

Philosophy

Characteristic MAKOKODESI

Method IKUT

Mandiri

Kontinu

Kolektif

Deskriptif

Informatif
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Figure 3 IKUT Method for Creating Microlearning 

 

Table 1 Sample of Microlearning Analysis Based on IKUT 

Method and MAKOKODESI for Grade 3 

Learning 
Objectives 

Cognitive/ 
Psycomotoric 

Microlearning 
Title Outcome 

T5.ST1.1.1 Cognitive Cuaca dan 
Simbol 
Cuaca 

Infographic 

T5.ST1.3.6 Psycomotoric Kulihat 
Awan 

Lyric Video 

T7.ST3.3.3 Cognitive Sejarah 
Telepon 

Slide Video 

T7.ST3.4.4 Cognitive Alat 
komunikasi 

Infographic 

 

Discussion 

Nature of Microlearning in the 

Learning Process 

Teaching and learning synergize 

with each other so as to form an 

educational ecosystem that interacts 

with each other. The learning process 

should be more dominant in students so 

that students are trained to get used to 

always getting information. For this 

reason, schools, through teachers need 

to work around student learning 

schemes by microlearning.  

Microlearning is an approach that 

focuses on a single concept, utilizing 

multisensory and multimodality in a 

short-focused time (Dolasinski & 

Reynolds, 2020). Current technological 

advances, of course, can require the 

outcome of microlearning because of 

the tendency of students to get 

information in a short, precise, and solid 

way. This information is generally a 

description of knowledge that is used 

continuously and can fully explain the 

details of the information contained. 

The existence of this information 

can actually replace the teacher's role as 

a source of learning in schools. As a 

consequence, this information can give 

rise to a variety of student perceptions 

considering that the information 

circulating still requires validation 

stages to test its validity against learning 

support. In other words, circulating 

information requires an agent, in this 

case, the teacher, whose job is to filter 

information according to the 

developmental needs of students. 

The learning given at school 

consists of two schemes, namely 

synchronous and asynchronous 

learning (Ibda, 2022). Synchronous 

learning requires interaction both 

directly and virtually. This synchronous 

learning follows everything that has 

been written in the curriculum as 

1

1
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described in the Lesson Plan (RPP). The 

learning model, as illustrated, can be 

said to be macrolearning. 

Meanwhile, the RPP has a number 

of activity syntaxes that are sustainable 

from previous activities as basic 

information. The material in the 

previous activity was expected by the 

teacher to be studied again by students 

at home independently. This 

independent student activity is called 

asynchronous learning so that the 

learning activities on the next day will 

be followed by students properly. 

For this reason, the teacher must 

prepare a scheme that can make student 

independent learning successful, 

namely microlearning. Microlearning 

supports asynchronous learning 

(Susilana et al., 2022) because it can 

contain information that supports the 

synchronous macrolearning process at 

school. 

From a philosophical point of view, 

microlearning is part of the conceptual 

process of developing and managing 

knowledge. It contains elements of 

habitus, attitudes, values, mentality, 

emotional reactions, social dynamics, 

and cognitive structure of student 

performance, in simple terms in table 2 

below. 

Tabel 2 Concept of Micro-Meso-Macrolearning 

Adaptation (Hug, 2005) 

Level Categori 1 
Teaching 
Materials 

  Categori 2 
Subject 

Curriculum 

Macro Theme   Curriculum 
Structure 

Meso Sub 
theme 

  Subject 

Micro Learning 
Objectives 

  Core and 
Basic 

Competencies 

 

Based on the table, it is known that 

microlearning is interpreted as a level 

that is below the macro and meso levels. 

In category 2, the subject curriculum 

study has a curriculum structure at a 

macro level, subjects at the meso level, 

and KI/KD at the micro level, especially 

in category 1 which is related to 

thematic learning. Teaching Materials at 

the macro level are understood as 

Themes. The theme has a number of 

sub-themes (meso); The sub themes 

have a number of microlearning based 

on learning objectives. In other words, 

microlearning in primary schools can be 

identified through learning objectives to 

be further developed into asynchronous 

learning materials of microlearning. 
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Characteristic of Microlearning as a 

Supporter of Thematic Teaching 

Microlearning as a system that 

supports asynchronous learning, of 

course has a role. Microlearning, if 

viewed as a learning entity, requires 

distinguishing characteristics of 

microlearning itself with others. The 

characteristics of microlearning in this 

study use acronym labeling through 

mnemonics, namely MAKOKODESI_ 

Mandiri (self-contained), Kontinu 

(reusable), Kolektif (can be group into 

larger), Deskriptif dan Informatif 

(Descriptive and Informative). 

Independent microlearning has the 

notion that learning material focuses on 

a single goal and can be applied without 

a time limit. A single objective can be 

said to be a small unit of teaching 

material with a duration of 5–10 

minutes. As for no time, provisions 

meant material microlearning could be 

placed at the beginning, in the middle, 

and at the end of learning (Kapp & 

Defelice, 2019). 

Its single nature encourages the 

second characteristic, namely 

Continuous. Deep continuous 

microlearning is interpreted as learning 

directed to continue the instructions in 

it. Of course, continuous 

encouragement by students requires a 

single material that can adjust students' 

curiosity through assignments 

instruction. 

The instructions given are an 

inclusive learning process, knowledge, 

and student experience. In other words, 

the inculcation of knowledge and 

experience encourages the collective 

nature of students' insights and 

scholarship. Knowledge and 

experience, of course, can develop 

automatically during learning. As for 

the collective characteristics of 

microlearning, this forces the developer 

of the material microlearning to always 

develop the stages of instruction 

gradually and to enable potential 

gamification. 

To facilitate the acceptance of 

instructions in microlearning, other 

characteristics are needed, namely 

descriptive and informative 

presentation. Descriptive and 

informative can be seen from the choice 

of words that can build visualization in 

students' minds. While side the 

information can be found through the 

presentation of functional material 

(Siregar et al., 2021).  Functional 

1

1
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material can be interpreted as helpful 

information, not using long-winded 

words or images that are not related to 

the content of the material. 

IKUT Method as a Procedure to Create 

Microlearning Based on Hy-Flex 

Hy-Flex learning needs macro and 

microlearning. Macrolearning, as stated 

in table 2, refers to curriculum structure 

and the theme of material content. 

While microlearning refers to KI/KD 

and Learning objectives. Macrolearning 

is set by the teacher in class sessions and 

delivered based on the syntax stated on 

RPP. To support the quality of learning, 

some macros need microlearning. 

Separating micro from macrolearning 

will be beneficial as the student can have 

more quality time in macro for skill and 

more frequency in assessing 

microlearning materials for their 

knowledge. 

However, microlearning is 

commonly used in asynchronous 

learning as learning aids for students 

that can be accessed anytime and 

anywhere. The teachers give only 

instructions on what the students need 

to access and study at home. Later in the 

class, the students are already prepared 

with their basic knowledge of 

macrolearning. 

Microlearning requires a design 

that can be scientifically measured as a 

supporter of student competency 

achievement. Achievement of students' 

core competencies can be done by 

fulfilling the competence-base. 

Furthermore, these basic competencies 

will be described through basic 

competency indicators. Furthermore, 

competency indicators can be 

formulated with a number of learning 

objectives. 

Based on the decomposition 

process competence being the learning 

objectives above, the teacher can create 

asynchronous material with the IKUT 

method as microlearning. IKUT consists 

of identification, category, description, 

and transformation. This method can be 

applied to various media, both digital 

and print. 

As a starting point for the IKUT 

method, the identification stage 

encourages the teacher to analyze the 

learning objectives of the themes and 

sub-themes. Both the theme and the 

sub-theme contribute to the context of 

the material to be created. At the same 

time, the teacher can make limits in the 

1

1
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preparation of material based on the 

psychology and sociology of student 

development. 

For example, one of the learning 

objectives in grade 3 is that students can 

precisely explain the meaning in 

vocabulary related to weather 

conditions by identifying words. The 

material on the learning objectives 

informs the teacher that students get 

new vocabulary and related meanings 

in the context of weather for ages 9–10 

years. 

The second stage is a category that 

is intended to facilitate teachers in 

packaging instructions inside the 

material. For example, in the learning 

objectives regarding the weather 

conditions above. This learning targets 

the cognitive side; for that, the teacher 

can determine in selecting titles and 

selecting vocabulary that encourages 

activities in the cognitive taxonomy of 

both C1 to C6. 

The third stage is the description 

which requires the teacher to design 

material from the title, content, selection 

of information, and diction, to the 

confirmation stage. The identification of 

the material is a representation of the 

content of the material. The selected 

information must take into account 

psychological and social developments. 

This psychological consideration can be 

in the form of animated images or those 

still in the logic of children aged 9-10 

years. Furthermore, sociological 

considerations can be in the form of 

informed choices that refer to a location. 

For example, Indonesia only has two 

seasons, so you shouldn't use the snow 

symbol. 

The fourth stage, transform, is the 

final step in creating microlearning. The 

transformation itself is understood as an 

embodiment effort. In fact, this is media 

development through media design 

microlearning so far, the transformation 

of learning media that can be used 

microlearning including (1) infographic 

flyers/posters, (2) podcasts, (3) slides, 

(4) animated videos, and (5) 

Scribe/explainer videos. 

For example, still use examples of 

learning objectives of weather 

conditions. Teachers can prepare 

information as shown in Figure 1. 

1

1
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Figure 4 Indonesian Weather Conditions 

Students can easily learn weather 

conditions through presentations that 

students can see. Experience based on 

students' discovery of seeing 

information, as shown in Figure 4, will 

certainly be much more embedded in 

themselves than students getting 

information from the teacher's oral 

exposure. 

CONCLUSION 

An independent curriculum tends 

to encourage schools, especially 

teachers, to do more prepare students to 

achieve better student competencies by 

utilizing technological advances. The 

learning scheme has also changed with 

the concept of independent learning 

directed by the Ministry of Education 

and Culture, namely to provide space 

for students to gain self-learning 

through Hy-Flex learning. While 

learning in elementary school is to 

maintain the public interest that student 

learning is still integrated, it still uses 

thematic learning. For this reason, 

teachers are encouraged to prepare a 

number of micro-sized learning sets. 

This study succeeded in answering 

the research objective: formulate a 

framework for microlearning in 

thematic learning based on the Hy-Flex 

approach at the elementary school level. 

The results of this study reveal the 

framework of microlearning is divided 

into three things: nature, characteristics, 

and methods. This study also presents a 

sample of microlearning in 3rd grade as 

a compliment. This research has added 

value in the form of an acronym for the 

characteristics of microlearning 

(MAKOKODESI) and development 

methods of microlearning (IKUT). This 

study recommends a number of studies 

that encourage the development of 

teaching materials of microlearning in 

elementary schools from grade 1 to 

grade 6. 

REFERENCES 

Adhipertama, I. M. C., Jampel, I. N., & 
Sudatha, I. G. W. (2020). The 
Development Of Learning Video 
Based On Micro-Learning Principle 
Towards Science Subject In Junior 
High School. Indonesian Journal Of 
Educational Research And Review, 

SUNNY CLOUDY 

RAINY PARTLY CLOUDY 

1

1

1

1



106 Fachri Helmanto, Helmia Tasti Adri 
Microlearning Framework in Thematic Teaching Based on Hy-Flex… 

 

Didaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April 2023:95-107 
 

3(3). 
Adri, H. T., Yudianto Sa, Mawardini, A., 

& Sesrita, A. (2020). Using 
Animated Video Based On 
Scientific Approach To Improve 
Students Higher Order Thinking 
Skill. Indonesian Journal Of Social 
Research (Ijsr), 2(1), 9–17. 
Https://Doi.Org/10.30997/Ijsr.V2
i1.23 

Amelia, D. J. (2018). Pengembangan 
Bahan Ajar Cetak Dalam Bentuk 
Komik Untuk Siswa Kelas Iii 
Sekolah Dasar. (Jp2sd) Jurnal 
Pemikiran Dan Pengembangan 
Sekolah Dasar, 6(2), 136. 
Https://Doi.Org/10.22219/Jp2sd.
V6i2.7152 

Ariani, D., Prawiradilaga, D. S., & 
Fatharani, W. (2022). Microlearning 
Untuk Produksi Ragam Learning 
Object Materials. Jurnal 
Pembelajaran Inovatif, 5(2), 18–24. 
Https://Doi.Org/10.21009/Jpi.052
.04 

Bala, R. A. P., & Wardani, N. S. (2022). 
Pengembangan Media 
Pembelajaran Android Untuk 
Meningkatkan Kemampuan 
Berfikir Kreatif Peserta Didik Kelas 
V Sd. Jiip - Jurnal Ilmiah Ilmu 
Pendidikan, 5(12), 5579–5584. 
Https://Doi.Org/10.54371/Jiip.V5
i12.1236 

Dolasinski, M. J., & Reynolds, J. (2020). 
Microlearning: A New Learning 
Model. Journal Of Hospitality & 
Tourism Research, 44(3), 551–561. 
Https://Doi.Org/10.1177/1096348
020901579 

Erwin, E. J., Brotherson, M. J., & 
Summers, J. A. (2011). 
Understanding Qualitative 
Metasynthesis. Journal Of Early 
Intervention, 33(3), 186–200. 
Https://Doi.Org/10.1177/1053815

111425493 
Eyal, L., & Gil, E. (2022). Hybrid Learning 

Spaces — A Three-Fold Evolving 
Perspective (Pp. 11–23). 
Https://Doi.Org/10.1007/978-3-
030-88520-5_2 

Fantiro, F. A. (2018). Pengembangan 
Permainan Kinestetik Untuk Siswa 
Sekolah Dasar. (Jp2sd) Jurnal 
Pemikiran Dan Pengembangan 
Sekolah Dasar, 6(2), 122. 
Https://Doi.Org/10.22219/Jp2sd.
V6i2.7150 

Hug, T. (2005). Micro Learning And 
Narration Exploring Possibilities Of 
Utilization Of Narrations And 
Storytelling For The Designing Of " 
Mic .... Micro Learning And 
Narration. January 2005. 

Ibda, H. (2022). Belajar Dan Pembelajaran 
Sekolah Dasar: Fenomena, Teori, Dan 
Implementasi. Cv. Pilar Nusantara. 

Kapp, K. M., & Defelice, R. A. (2019). 
Microlearning: Short And Sweet. 
American Society For Training And 
Development. 

Makarim, H., Holipah, S., & Helmi, H. 
(2018). The Development Book Of 
Story Based Sundanese Culture As 
Media On Indonesian Language 
With Pantun Material In Iv Class 
Elementary School. Didaktika 
Tauhidi: Jurnal Pendidikan Guru 
Sekolah Dasar, 5(1), 70. 
Https://Doi.Org/10.30997/Dt.V5i
1.1105 

Malawati, I., & Kadarwati, A. (2017). 
Pembelajaran Tematik (Konsep Dan 
Aplikasi). Cv. Ae Media Grafika. 

Ningrum, E. C., & Prastowo, A. (2022). 
Model Pembelajaran Berbasis 
Blended Learning Melalui Aplikasi 
Whatsapp Dapat Menumbuhkan 
Motivasi Belajar Pada Siswa 
Sekolah Dasar Di Kota Jombang. 
Pendas : Jurnal Ilmiah Pendidikan 

1



p-ISSN 2442-4544 | e-ISSN 2550-0252 
DOI: 10.30997/dt.v10i1.8143 

107 

 

Didaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April 2023:95-107 
 

Dasar, 7(2), 807–821. 
Https://Doi.Org/10.23969/Jp.V7i
2.6698 

Nugraha, H., Rusmana, A., Khadijah, 
U., & Gemiharto, I. (2021). 
Microlearning Sebagai Upaya 
Dalam Menghadapi Dampak 
Pandemi Pada Proses 
Pembelajaran. Jinotep (Jurnal Inovasi 
Dan Teknologi Pembelajaran): Kajian 
Dan Riset Dalam Teknologi 
Pembelajaran, 8(3), 225–236. 
Https://Doi.Org/10.17977/Um03
1v8i32021p225 

Nuriana, I., & Adelina, F. (2021). 
Persepsi Orang Tua Siswa 
Terhadap Pembelajaran Jarak Jauh 
(Pjj). Jurnal Riset Dan Inovasi 
Pendidikan Dasar, 1(2). 

Pigott, T. D., & Polanin, J. R. (2020). 
Methodological Guidance Paper: 
High-Quality Meta-Analysis In A 
Systematic Review. Review Of 
Educational Research, 90(1), 24–46. 
Https://Doi.Org/10.3102/0034654
319877153 

Pratiwi, D. E. (2020). Pengembangan 
Buku Ajar Ipa Sd Melalui 
Pendekatan Konsep Cinta 
Keberagaman Suku Bangsa Dan 
Budaya Indonesia. Jurnal Pemikiran 
Dan Pengembangan Sekolah Dasar 
(Jp2sd), 8(1). 
Https://Doi.Org/10.22219/Jp2sd.
V8i1.11903 

Rahmadayanti, D., & Hartoyo, A. 
(2022). Potret Kurikulum Merdeka, 
Wujud Merdeka Belajar Di Sekolah 
Dasar. Jurnal Basicedu, 6(4), 7174–
7187. 
Https://Doi.Org/10.31004/Basice
du.V6i4.3431 

Simanjuntak, F. P., & Haris, D. (2023). 
Development Of Digital-Based 

Learning Modules Using The 
Microlearning Method To Improve 
Mathematical Literacy Skills For 
7th Graders At Smp Swasta Bina 
Bersaudara Medan. Asian Journal Of 
Applied Education (Ajae), 2(1), 27–48. 
Https://Doi.Org/10.55927/Ajae.V
2i1.2788 

Siregar, A. S. B., Tobing, E. G. L., & Fitri, 
N. R. (2021). Developing Of 
Teaching Materials: Using 
Animation Media To Learning 
English Vocabulary For Early 
Childhood. Etdc: Indonesian Journal 
Of …, 1(1), 9–16. 
Https://Etdci.Org/Journal/Ijrer/
Article/View/44 

Susilana, R., Dewi, L., Rullyana, G., 
Hadiapurwa, A., & Khaerunnisa, 
N. (2022). Can Microlearning 
Strategy Assist Students’ Online 
Learning? Jurnal Cakrawala 
Pendidikan, 41(2), 437–451. 
Https://Doi.Org/10.21831/Cp.V4
1i2.43387 

Wilson, T. J., & Alexander, M. (2021). 
Hyflex Course Delivery: 
Addressing The Change In Course 
Modality Brought On By The 
Pandemic. Journal Of The 
International Society For Teacher 
Education, 25(2), 41–58. 
Https://Doi.Org/10.26522/Jiste.V
25i2.3668 

 
 
 
 
 
 
 
 
 

 

1

1



oid:20691:43697212Similarity Report ID: 

19% Overall Similarity
Top sources found in the following databases:

19% Internet database 19% Publications database

Crossref database Crossref Posted Content database

3% Submitted Works database

TOP SOURCES

The sources with the highest number of matches within the submission. Overlapping sources will not be
displayed.

1
ojs.unida.ac.id 19%
Internet

Sources overview

https://ojs.unida.ac.id/jtdik/article/download/8143/3741/27118


oid:20691:43697212Similarity Report ID: 

Excluded from Similarity Report

Bibliographic material Cited material

Small Matches (Less then 10 words) Manually excluded text blocks

EXCLUDED TEXT BLOCKS

DIDAKTIKA TAUHIDIJURNAL PENDIDIKAN GURU SEKOLAH DASARp-ISSN 2442-4...
ojs.unida.ac.id

96Fachri Helmanto, Helmia Tasti AdriMicrolearning Framework in Thematic Teach...
ojs.unida.ac.id

p-ISSN 2442-4544 | e-ISSN 2550-0252DOI: 10.30997/dt.v10i1.814397
ojs.unida.ac.id

Didaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April 2023:95-107
ojs.unida.ac.id

98Fachri Helmanto, Helmia Tasti AdriMicrolearning Framework in Thematic Teach...
ojs.unida.ac.id

Didaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April 2023:95-107
ojs.unida.ac.id

p-ISSN 2442-4544 | e-ISSN 2550-0252DOI: 10.30997/dt.v10i1.814399
ojs.unida.ac.id

Didaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April 2023:95-107
ojs.unida.ac.id

100Fachri Helmanto, Helmia Tasti AdriMicrolearning Framework in Thematic Teac...
ojs.unida.ac.id

Didaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April 2023:95-107
ojs.unida.ac.id

Excluded from Similarity Report



oid:20691:43697212Similarity Report ID: 

p-ISSN 2442-4544 | e-ISSN 2550-0252DOI: 10.30997/dt.v10i1.8143101
ojs.unida.ac.id

described in the Lesson Plan (RPP). Thelearning model, as illustrated, can besaid t...
ojs.unida.ac.id

102Fachri Helmanto, Helmia Tasti AdriMicrolearning Framework in Thematic Teac...
ojs.unida.ac.id

Didaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April 2023:95-107
ojs.unida.ac.id

FunctionalDidaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April ...
ojs.unida.ac.id

p-ISSN 2442-4544 | e-ISSN 2550-0252DOI: 10.30997/dt.v10i1.8143103
ojs.unida.ac.id

the material to be created. At the sametime, the teacher can make limits in theDid...
ojs.unida.ac.id

104Fachri Helmanto, Helmia Tasti AdriMicrolearning Framework in Thematic Teac...
ojs.unida.ac.id

Didaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April 2023:95-107
ojs.unida.ac.id

p-ISSN 2442-4544 | e-ISSN 2550-0252DOI: 10.30997/dt.v10i1.8143105
ojs.unida.ac.id

106Fachri Helmanto, Helmia Tasti AdriMicrolearning Framework in Thematic Teac...
ojs.unida.ac.id

Didaktika Tauhidi: Jurnal Pendidikan Guru Sekolah Dasar, V10 N1 April 2023:95-107
ojs.unida.ac.id

Excluded from Similarity Report


